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Introduction 
Literacy Northwest received approval in June 2013 to conduct the Developing Best Practices for 

Increasing, Supporting and Retaining Apprentices in Northern Ontario Project. 

The goal of this project was to promote capacity building within the Ontario Adult Literacy Curriculum 

Framework (OALCF) apprenticeship goal path by providing literacy service providers with more robust 

apprenticeship-specific tools and resources. 

The project builds on findings and recommendations from the research and development project 

Supporting Apprenticeship Completions: Models of Service Provision, which piloted referral and delivery 

models that specifically focused on action research to identify why so few apprentices actually 

participate in literacy programs, why credible tradespersons in Northern Ontario cannot pass the 

qualifying trade exam, and what might be done to help them overcome those challenges. 

Developing Best Practices for Increasing, Supporting and Retaining Apprentices in Northern Ontario 

had the following project products or deliverables: 

 Development of thirty-six (36) tasks aligned with barriers to apprenticeship completion and the 

apprenticeship goal path 

 The incorporation of the 36 tasks into Literacy Link South Central’s apprenticeship on-line/face-

to-face training modules project 

 The review and posting of the 36 tasks on the QUILL Learning Network’s Task-based Activities 

Portal 

 Professional development workshops (3) 

1. Project Task Development Team – building task development capacity 

2. Northern Ontario Literacy Providers – building capacity to integrate apprenticeship 

resources 

3. Provincial Webinar – introducing i) tasks specific to apprenticeship completion and ii) 

apprenticeship curriculum (face-to-face/on-line apprenticeship modules) 

Project Outcomes: 

 Identification of priority skill development for apprenticeship completion (literacy and trades 

practitioners report satisfaction with priorities) 

 Literacy practitioners in 3 Northern Literacy Network regions report more confidence 

developing OALCF tasks 

 Literacy practitioners report increased satisfaction implementing apprenticeship resources 

(tasks) 

 EO service providers report improved knowledge of literacy services for apprenticeship-bound 

clients/learners 
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Evaluation Activities 
In order to gain information on the achievement of the project products/deliverables and project 

outcomes, the External Evaluator proposed/developed the following evaluation activities: 

 Review of the Trades Needs Analysis 

 Review of the connection between the Trades Needs Analysis and resulting task development 

 Review of the task vetting process 

 Commentary on the extent to which the development of 36 tasks was achieved 

 Documentation of skills required for competent task development 

 Professional development evaluation: 

o Northern Ontario literacy providers 

o Provincial Webinar 

 Coordination and collaboration between QUILL Learning Network, Literacy Link South Central 

and Literacy Northwest 

 Highlights from the stakeholder survey 

Review of Trades Needs Analysis  
 

The primary goal of this project was to develop tasks for LBS practitioners to use with clients on the 

apprenticeship goal path – tasks that were specifically aimed at helping exam writers to successfully 

challenge their trades exams.  

 
The 36 Ontario Adult Literacy Curriculum Framework (OALCF) tasks that were created for this project 

had to have a focus, given the large number of trades that are available in Ontario. The purpose of this 

Trades Needs Analysis was to identify priority trades that would be a reference for developing the 36 

OALCF tasks for this project. The purpose of this evaluative review is to look at the process that was 

used to determine the trades that would become the focus of the tasks and to provide an evaluator’s 

opinion on the comprehensiveness of the process and the integrity of the results.  

 

It is the External Evaluator’s opinion that the survey that was conducted at the beginning of the 

Developing Best Practices for Increasing, Supporting and Retaining Apprentices in Northern Ontario 

project was very comprehensive and founded on strong research of available information. The Project 

Coordinator identified numerous criterion to examine in order to identify which trades were priority 

trades. The Project Coordinator also took the initiative to contact the Ministry of Training, Colleges and 

Universities (MTCU) – the PRIME unit – in an effort to get further demographic and statistical evidence 

to support the range of trades identified in the survey. While the information from PRIME was not 

available in time to inform the survey design, the results of the survey appear to be valid. Very similar 

results were obtained by the Project Coordinator for Literacy Link South Central’s apprenticeship 

curriculum development project.  

 

For the full evaluation results related to the Review of the Trades Needs Analysis, please refer to 
Appendix 1.  
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Connection Between Trades Needs Analysis and Task Development and 

Tasks Developed 
The Trades Needs Analysis identified the following six trades for the project: 

 Automotive Service 

 Carpenter 

 Cook 

 Electrician 

 Millwright 

 Plumber 

 

With this information, the three Task Developers, under the guidance of the Project Coordinator, 

worked with Trades Experts to develop the tasks for this project. The Project Coordinator initiated the 

use of Dropbox as a way of tracking the progress of the Task Developers. 

 

One of the project goals was to develop 36 tasks. A total of 36 task sets were developed within the six 

trade areas. The chart below summarizes the task sets and sub tasks that were developed: 

 

Trade Task Sets Sub Tasks 

Automotive 5 25 

Carpenter 6 23 

Cook 8 47 

Electrician 5 16 

Millwright 6 39 

Plumber 6 29 

Total 36 179 

 

For a complete list of the task sets and tasks, along with the process that was followed to create, pilot 

and vet each task, please refer to Appendix 2. 

 
Conclusion:  

The project was successful in achieving its goal of developing 36 tasks connected to trades in which 

there is the most demand and need for literacy support. 

Task Vetting Process 
As was mentioned in the last section, the goal of the project was to develop 36 tasks. Ultimately, the 

Task Development Team developed 36 task sets – each of which was comprised of a number of sub-

tasks.  
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Why is the task review process important? 

Developing tasks for use within Ontario’s adult literacy programs is complex and requires significant 

practice and skills. The tasks must be contextualized which means that task designers must acquire 

authentic materials. In the case of this project, the task designers had to find materials and documents 

that were relevant to the trades of Cook, Automotive Services, Carpenter, Electrician, Millwright, and 

Plumber. In addition, tasks developed for use in Ontario Literacy and Basic Skills (LBS) programs must be 

articulated to the Ontario Adult Literacy Curriculum Framework (the OALCF) and its six competencies: 

Competency A: Find and Use Information 

Competency B: Communicate Ideas and Information 

Competency C: Understand and Use Numbers 

Competency D: Use Digital Technology 

Competency E: Manage Learning  

Competency F: Engage with Others 

 

While descriptions and examples of tasks for each competency and at each level of competency (there 

are three levels) exist, there is still a level of subjectivity involved in dissecting a task into competencies 

and levels. As a result, it is important that projects that have the objective of developing tasks for use 

across literacy sectors (community-based, school board and college) and across geographical regions go 

through a vetting process – to ensure that they are consistently developed and articulated to the 

Ontario Adult Literacy Curriculum Framework. If such a process is not developed, then the resulting 

tasks can vary considerably in their assignment of competencies and levels, especially if more than one 

task developer is involved in the project. If literacy practitioners have doubts about how competencies 

and levels have been assigned to tasks, then they will be less likely to use the tasks or perhaps will not 

use them at all. 

What was the task review process for this project? 

With the challenges outlined above in mind, the Developing Best Practices for Increasing, Supporting 

and Retaining Apprentices in Northern Ontario project developed a task review process that had 

multiple steps, including the initial task developers, the Project Coordinator, literacy practitioners, 

literacy learners, trade experts and the QUILL Learning Network – the regional literacy network that 

hosts the Task-based Literacy Activities Portal and which has the responsibility for approving tasks that 

go on the portal. 
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Task Development 

This project hired three task developers – Clay Rhodes, Lesley Hamilton, and Doug Noyes. While all three 

task developers had strong backgrounds in Essential Skills, Lesley alone had a strong background in 

developing authentic tasks that were articulated to the Ontario Adult Literacy Curriculum Framework. As 

one of the objectives of this project was to build the capacity of Ontario’s literacy field to develop and 

articulate tasks to the OALCF, there was an opportunity for the entire task development team to work 

collaboratively to build their practical knowledge around developing authentic tasks. 

Once a task developer had put together a task, the developer would post it to Dropbox – the on-line 

application designed to manage the large volume of files that had to be retrieved, reviewed, shared and 

stored by numerous individuals throughout this project. 

Task Review by other Developers 

Once a task was in Dropbox, the entire task development team and the Project Coordinator would 

review and/or actually try the task. Feedback was provided to the developer of the original task and the 

task would be revised and reposted. Drop Box proved to an effective tool as tasks were first posted to 

‘working folders’ used strictly by the team and project/partner staff. The tasks were posted to ‘review by 

the field’ folders and finally to ‘task completed’ folders’. In this manner, the complex flow of information 

involved in writing and reviewing the tasks was organized and carefully moved to a completed state.     

Task Review by Trades Experts 

Feedback would also be sought from a Trades Expert (journeyperson) – to ensure that the task also 

made sense and was relevant from the perspective of someone who was actually familiar with the 

trade, not just from an academic perspective. The timing of the review by a Trades Expert varied. It was 

generally not right after the task had been developed – to ensure that the task was refined before 

Trades Experts used their valuable time to review. As the Trades Experts who assisted with the project 

actually work in the trades, the task developers found it necessary to take the feedback whenever and 

however they could get it. 

Task Review by Learners/Practitioners 

One of the final steps of the task review process was for the task to be reviewed by at least one (and 

potentially more) learners and by a practitioner. In this way, the task developers could get feedback on 

how useful the tasks would be in an actual literacy setting. 

Learner Feedback 
A total of 59 learners provided feedback on at least one task set. Some learners provided feedback on 

more than one task set. It was important for learners to review task sets for which they had an interest. 

As a result, some of the task sets were not reviewed by a learner, while other tasks sets were reviewed 

by numerous learners.  

The following chart shows which tasks sets were reviewed and how many learners reviewed them: 



 

 6 

 

Automotive Carpentry Cook 

Task Set Number of 

learners 

Task Set 

 
 

Number of 
learners 

 

Task Set Number of 

learners 

AS 1 6 CA 1 0 CO 1 7 

AS 2 3 CA 2 1 CO 2 5 

AS 3 1 CA 3 0 CO 3 4 

AS 4 1 CA 4 0 CO 4 1 

AS 5 5 CA 5 1 CO 5 1 

  CA 6 0 CO 6 4 

    CO 7 5 

    CO 8 4 

Total 16 Total 2 Total 31 

Electrical Millwright Plumber 

Task Set Number of 

learners 

Task Set Number of 

learners 

Task Set Number of 

learners 

EL 1 1  MI 1 2 PL 1 0  

EL 2 0 MI 2 1 PL 2 0 

EL 3 0 MI 3 1 PL 3 0 

EL 4 0 MI 4 1 PL 4 0 

EL 5 0 MI 5 4 PL 5 0 

EL 6 0 MI 6 5 PL 6 1 

Total 1 Total  14 Total 1 

 

As part of the task review process, learners were asked to respond to some additional questions that are 

highlighted, along with the responses, below:  
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Do you believe that this type of task is one that people would actually do in the trade? 

Of 60 responses, 51 respondents or 85.0% said yes. Only 2 respondents (or 3.3%) said no. The remaining 

7 respondents (11.7%) indicated they were unsure. Learners who actually tried to do the tasks 

developed through this project feel strongly that the tasks are those that people would actually do in 

the trade. 

Please rate how appropriate you think this task is for use in a literacy program. 

Too easy – 15 respondents (25.0%) 

Just right – 36 respondents (60.0%) 

Too hard – 6respondents (10.0%) 

Not appropriate – 3 respondents (5.0%) 

 

The majority of respondents believe that the tasks are just right for use in a literacy program. An 

additional 15 respondents (25.0%) believe that the tasks are too easy, an interesting observation given 

that some of the tasks were identified by the QUILL Task-based Learning Activities Review Expert as 

being higher than an OALCF Level 3 or as requiring previous knowledge of that trade in order to 

complete the task. 

On a scale of 1 – 5, with 1 being “not at all” and 5 being “extremely,” how useful do you think this task 

would be to someone who is preparing for apprenticeship? 

1 – 0 respondents (0.0%) 

2 – 11 respondents (18.3%) 

3 – 15 respondents (25.0%) 

4 – 16 respondents (26.7%) 

5 – 18 respondents (30.0%) 

 

Over half of the respondents – 32 of 60 or 56.7% - provided a rating of 4 or 5 out of 5, indicating they 

believe the tasks would be very appropriate for someone who is preparing for apprenticeship. A further 

25.0% of respondents gave a rating of 3 out of 5, indicating that the tasks would be reasonably 

successful in preparing someone for apprenticeship. No respondents said that the tasks would be “not 

at all” useful. 
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Practitioner Feedback 
In order to have learners provide feedback on tasks, it was necessary to involve practitioners, so that the 

practitioners could oversee the process. A total of 22 literacy practitioners assisted the learners in using 

the tasks and provided information from the literacy practitioner perspective. Ideally, all of the tasks 

would have been reviewed by a literacy practitioner; however, while many practitioners initially 

volunteered to assist in reviewing the tasks, several found themselves unable to commit when the tasks 

were actually ready to be reviewed. The Project Coordinator also reached out to Trade Experts in an 

effort to get feedback on the tasks. Two Trades Experts also participated in this survey. 

Three questions that were asked of the literacy practitioners and Trades Experts are especially relevant 

from an evaluation standpoint: 

Do you believe this task is one that people would actually do in the trades? 

Yes – 24 respondents (100%) 

No – 0 respondents (0.0%) 

Unsure – 0 respondents (0.0%) 

 

It was very validating to see that 100% of the literacy practitioners and Trades Experts who participated 

in the survey believe in the authenticity of the tasks that were developed through this project.  

 

Please rate how appropriate you think this task is for use in a literacy program. 

 

Too easy – 0 respondents (0.0%) 

Just right – 23 respondents (95.8%) 

Too hard – 1 respondent (4.2%) 

Not appropriate – 0 respondents (0.0%) 

 

A very high percentage – 95.8% – of respondents believe the tasks they reviewed are just right for use in 

a literacy program. One respondent said they were too hard, which may be in keeping with the feedback 

from QUILL Learning Network that some of the tasks are higher than an OALCF Level 3 or require prior 

knowledge in order for a learner to successfully complete them.  

 

On a scale of 1 – 5, with 1 being “not at all” and 5 being “extremely,” how useful do you think this task 

would be to someone who is preparing for apprenticeship? 

1 – 0 respondents (0.0%) 

2 – 2 respondents (8.3%) 

3 – 1 respondents (4.2%) 

4 – 15 respondents (62.5%) 

5 – 6 respondents (25.0%) 
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It is clear that the literacy practitioners and Trades Experts believe that the tasks will be useful to 

someone who is preparing for apprenticeship, with 87.5% of respondents providing a rating of 4 or 5 out 

of 5. In comparison, 56.7% of adult learners provided a rating of 4 or 5 out of 5. This may be because the 

learners who participated in the pilot were not all bound for apprenticeship and may have less 

knowledge about what types of tasks would be useful in preparing someone for apprenticeship. 

On a scale of 1-5, with 1 being “not at all” and 5 being “extremely,” how easy do you think it is to use 

this task in a literacy program? 

1 – 0 respondents (0.0%) 

2 – 1 respondent (4.2%) 

3 – 2 respondents (8.3%) 

4 – 18 respondents (75.0%) 

5 – 3 respondents (12.5%) 

 

Again, literacy practitioners and Trades Experts believe strongly that the tasks will be easy to use in a 

literacy program, with 75% providing a rating of 4 out of 5 for this question and another 12.5% saying 

they “extremely” agree with the ease of use. No respondents provided a rating of “not at all.” 

 

The review of the tasks by learners and practitioners was very comprehensive. Feedback that was 

received by the Task Developers was incorporated into the existing tasks. The Project Coordinator kept 

very detailed notes on the feedback that was received. For more information, please refer to the Final 

Report for this project. 

Review by QUILL Learning Network  

The final step in the task review process was to have each task reviewed by the QUILL Learning Network. 

QUILL was responsible for having each task reviewed a final time by one of the most experienced task 

developers in Ontario. If the reviewer had feedback, the feedback was communicated to the original 

task developer. If not, or when the task came back with the feedback incorporated, the task went to the 

final formatting and editing stage. Once the task was in a format that mirrored all other tasks on the 

QUILL portal, a PDF of the task was made and the final task was sent back to Literacy Northwest in both 

Word and PDF form. The task was also posted on the Task-based Literacy Activities Portal. 

Skills Required for Competent Task Development – Highlights 
At the conclusion of this project, the External Evaluator and the Project Coordinator had a 

teleconference call with the three Task Developers. While not an original goal of this project, the final 

discussions around the project resulted in some detailed information related to the skills, experience 

and training that is ideal for a practitioner who is involved in creating and levelling authentic documents 

for adult literacy learners. The full notes related to this discussion can be found in Appendix 3. The 

recommendations and issues for further consideration that were identified by the Task Developers are 

highlighted below: 
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Recommendations and issues to consider: 

 That a document similar to the Essential Skills Readers’ Guide be developed for the LBS field. The 

Readers’ Guide gives clearly defined complexity levels. The OALCF does not – practitioners have 

to use performance descriptors to infer levels. Perhaps a document could be developed to make 

the link to actual levels more explicit. 

 That all LBS practitioners obtain significant formal training in Essential Skills. 

 That a committee of practitioners with significant task development expertise be consulted on 

new tasks for the portal, in order to maintain the integrity of the LBS Task-Based Activities 

Portal. 

 That the name of the program – Literacy and Basic Skills – be changed to Literacy and Essential 

Skills, to strengthen the link between what happens in LBS programs and Essential Skills. 

 That the difference between an activity and a task be reinforced over and over in the LBS field. 

There is a process piece associated with the development of tasks that does not exist within the 

development of skill-building activities. 

 That more attention be paid and more professional development be given to LBS practitioners 

on how to anchor skills training in authentic workplaces. Literacy programming has traditionally 

been anchored in academics and a shift is needed towards employer or workplace-driven 

contexts. Some practitioners need more assistance in order to make this transition in thinking 

and practice. 

 That all of the Learning Ministries be encouraged to integrate the use of tasks in their programs, 

not just MTCU. 

 That consideration be given to how learners who are operating at OALCF Level 3 are going to 

transition to OALCF Level 4. Should there be an OALCF Level 4 to assist clients who will need to 

perform tasks at this level in order to achieve their goal? How do you transition learners who 

are at OALCF Level 3 if there are not OALCF Level 4 tasks? 

 

Northern Literacy Provider Workshops 
One of this project’s goals was to share information on the Developing Best Practices for Increasing, 

Supporting and Retaining Apprentices in Northern Canada project with literacy practitioners in Northern 

Ontario. To this end, the Project Coordinator made presentations on two occasions: 

On November 12th, 2014, he shared information about the project at a half-day Apprenticeship Forum 

for Literacy Northwest. The project, in November, was still building momentum and work on the actual 

tasks had only just begun. The November session was designed to highlight the reasons the project was 

taking place – the issues around apprenticeship and literacy – not to illuminate the progress that had 

been made to date within the project. Over 60 participants had the opportunity to learn more about 

literacy and how it interconnects with apprenticeship. 

On February 28th, the Project Coordinator also did a presentation in Timmins for Literacy Northeast. A 

total of 27 people listened to the presentation and completed an evaluation. The full results of the 

evaluation can be found in the Appendix. The highlights are as follows: 
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Summary of results: 

 Respondents’ overall understanding of the workshop subject increased. Almost half of 

the respondents rated their understanding as a 1 or 2 out of 4 before the workshop, and 

this number fell to just 14.8% after the workshop. 

 Overall, respondents indicated their current level of use of today’s workshop subject 

rose. There were fewer respondents who rated a 1 or 2 in the post-workshop ratings 

and more who indicated a rating of 3 or 4 out of 4 after the workshop. 

 Respondents increased the ratings attached to the importance of today’s workshop 

subject (apprenticeship) to fulfilling their core functions. It’s interesting to note though 

that while 6 out of 27 respondents rated the importance as a 4 out of 4 in the pre-

workshop ratings, that number fell to just 4 in the post-workshop ratings, indicating that 

at least one respondent (and possibly 2) felt the workshop subject was less important to 

their program fulfilling its core functions (post-workshop). 

 A similar pattern was demonstrated in the next category as respondents showed a pre-

workshop rating of 3 or 4 out of 4 (20 of 27 respondents) when asked to rate the 

importance of today’s workshop subject towards fulfilling their program’s Employment 

Ontario role. After the workshop, only 16 out of 27 participants provided a rating of 3 or 

4 out of 4. 

 Overall, respondents ratings show that they feel their current ability to meet 

expectations of MTCU in relation to the subject of apprenticeship has increased, with 

pre-workshop ratings of just 1  or 2 out of 4 being considerable reduced (from 44.4% to 

just 20% - and the whole 20% coming in at a 2 out of 4). 

 Respondents found the facilitator’s understanding of the topic to be high with 63% of 

respondents giving a rating of 4 out of 4 and a further 8 participants providing a rating 

of 3 out of 4.  

 Respondents were satisfied with the delivery of the workshop with 88.8% of 

respondents providing a rating of 3 (44.4%) out of 4 or 4 (44.4%) out of 4. 

 Participants were satisfied with the overall quality of the workshop, again with 88.8% 

giving a rating of 3 or 4 out of 4 (with an even split of percentages between 3 and 4). 

 When asked how the workshop could be improved, there were only a few suggestions 

that related to content. Two respondents identified a desire to see different sector or 

program reps in attendance (such as school representatives, employers, or 

representatives from the Ontario College of Trades). One other respondent identified a 

desire to see more examples of successful models. 

 When asked what skills, information or tools they received in the workshop did they 

anticipate using in the next 6 months, a number of respondents mentioned the tasks, 

while others mentioned websites and another said they planned on talking to local 

employers and attending more local job fairs. 
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Provincial Webinar Highlights 
As there was more than one SDNDF project funded in 2013/2014 by MTCU on curriculum related to 

apprenticeship, the Developing Best Practices for Increasing, Supporting and Retaining Apprentices in 

Northern Ontario project worked in concert with Literacy Link South Central’s apprenticeship Project 

Consultant to develop and deliver a provincial webinar to share the results of both projects. 

 

The Project staff developed a PowerPoint presentation and worked with Community Literacy of Ontario 

to create, promote and deliver the webinar, which was presented on March 26th, 2014. A total of 22 

evaluation responses were received and the results of the webinar evaluation are summarized below. 

The full evaluation responses can be found in Appendix 4. 

 
Provincial Webinar Highlights: 
 

 There were log-ins from 47 computers, with the potential of multiple attendees at each site.  

 Participants were from: LBS agencies, colleges, Native LBS agency, school boards, literacy 

networks, employment services agencies, Contact North, Learning Hub, NW Training and 

Adjustment Board and Ministry of Training, Colleges & Universities. 

 86% of respondents indicated they were very satisfied (45%) or satisfied (41%) with the LBS and 

Apprenticeship: Supporting Clients through Curriculum portion of the webinar. 

 91% of respondents indicated they were very satisfied (45.5%) or satisfied (45.5%) with the 

Developing Best Practices for Increasing, Supporting, and Retaining Apprentices in Northern 

Ontario portion of the webinar. 

 When asked if the two projects developed authentic apprenticeship-specific tasks to make 

relevant curriculum, 91% of respondents agreed, with 11 of the 22 respondents strongly 

agreeing and another 9 agreeing. The remaining 2 respondents did not identify a response. 

 95.5% of respondents strongly agreed (50%) or agreed (45.5%) that the projects effectively 

evaluated if the tasks were authentic, relevant and useful to practitioners and learners. 

 86% of respondents strongly agreed (23%) or agreed (63%) that the resources profiled during 

the webinar will enhance their capacity to deliver training to those who have apprenticeship as 

a goal path. Note: 1 respondent disagreed and felt the resources would not enhance their 

capacity. 

 When asked if the projects increased their knowledge of and access to products that will 

enhance their training capacity for apprenticeship, 77% of respondents strongly agreed (41%) 

and 36% agreed. One respondent disagreed and the other two respondents gave no response. 

 64% of respondents indicated they will be able to use the two projects’ resources in their 

program, with 32% indicating they were not sure. The fact that almost one third of respondents 

said they were not sure if they would be able to use the projects’ resources may have been 

because the actual tasks were not shown during the webinar. One respondent said “I need to 

have a look at the tasks to see if I can use them in my program. The training did not show us the 

tasks but described how they developed them. It appeared to me that they did their research 

and worked to develop appropriate tasks. I am happy that there are now new resources 

available. Now I need to see the tasks and see if they would be helpful in my program.”  
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Coordination and Collaboration Between QUILL, LLSC and Literacy 

Northwest 
The two projects related to developing curriculum for apprenticeship were designed to work together. 

This section of the evaluation addresses to what extent that goal of coordination and collaboration was 

met. A series of questions related to coordination and collaboration between the two projects was 

asked of stakeholders/staff involved in the Literacy Northwest and Literacy Link South Central Project. 

Staff of the QUILL Learning Network were also asked because both the apprenticeship curriculum 

project results were given to QUILL for review and posting on the Task-based Activities Portal. 

The full evaluation results can be found in Appendix 5 of this report. What follows is a summary of the 

results. 

Coordination and Collaboration Summary: 

 When asked to rate the quality of communication and collaboration between LLSC’s 

apprenticeship project, LNW’s apprenticeship project, and QUILL’s portal project, 60% of 

respondents provided a rating of high and the remaining 40% provided a rating of adequate. 

 50% of respondents indicated that LNW’s tasks were used and integrated into the LLSC 

curriculum very effectively. 50% of respondents said they were “not sure”, because they were 

not close enough to that part of the project and another saying that the tasks were a bit behind 

schedule and so they weren’t sure if LLSC had the opportunity to actually integrate the tasks.  

 100% of respondents indicated that LLSC and LNW collaborated on a webinar to showcase each 

other’s resources very effectively. 

Additional comments: 

 It was important to have some key contacts at each of the partners to minimize multiple messages. 

 In the future, I would ask that project partners meet together to discuss timelines at the beginning 

of the project and to schedule check-in times throughout the project. 
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Stakeholder Survey Highlights 
At the conclusion of the Developing Best Practices for Increasing, Supporting and Retaining 

Apprentices in Northern Ontario, a survey was distributed to project staff and stakeholders to 

reflect on how effectively the project met its overall objectives and to rate the communication 

used throughout the project. 

Again, the full results can be found in Appendix 6 of this report. Here are the survey highlights: 

 This project was considered very successful by the stakeholders with 100% stating that 

the project was very effective in meeting its overall objectives and deliverables. One 

respondent said the project actually surpassed the objectives of the original report, with 

another crediting the Project Coordinator for the project’s success. 

 100% of respondents rated the overall communication during the project as very 

effective, citing the early meeting in Niagara of the project team along with the variety 

of ways the Project Coordinator used to facilitate communication as contributing 

factors. The project involved many individuals and many phases and so communication 

was identified as essential to the success of the project. 

 When asked the extent to which the task development work was informed by research 

that was done at the outset of the project, 80% provided a rating of 4 out of 4 (to a 

great extent) and one participant provided a rating of 3 out of 4. 

 100% of respondents indicated that they believed to a great extent (4 out of 4) that 

there had been an increase in their knowledge of tasks, task development and how 

tasks can be integrated into learning for the trades. 

 80% of respondents believed to a great extent (4 out of 4) that they developed tasks 

that will specifically prepare individuals to demonstrate their knowledge of a trade, 

particularly in an exam setting. The remaining respondent provided a rating of 3 out of 

4. 

Additional comments: 

 I would like to see more task sets developed for other trades. I think the LBS instructors 

would benefit by learning the process and developing task sets (with mentors available); 

this could become a course. 

 This was an awesome experience. I really enjoyed working with this group of people. I was a 

little frustrated with the feedback/revision requests from QUILL; our tasks had been 

completed for weeks or months before receiving feedback and some of the feedback was 

more subjective in nature (which didn’t really improve the tasks in any form). I’m thankful 

for the opportunity and I hope I get a chance to work with everybody in the future again. 

 I believe that the partnership structure of the project (w/LLSC and QUILL) contributed to the 

value and success of the project and will support the province-wide promotion and 

distribution of the tasks developed. 
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Conclusion 
The Developing Best Practices for Increasing, Supporting and Retaining Apprentices in Northern Ontario 

was a very successful project. With an original goal of creating 36 tasks across 6 trades, the project staff 

created 37 task sets, with 178 embedded tasks. These tasks were meant to be very specific to certain 

trades and their development involved many different groups of individuals (project staff, trades 

experts, task developers, adult literacy practitioners and adult literacy learners). As a result of the many 

layers to this project, communication was critical. The evaluation results suggest that the project 

communication processes used throughout the project were very effective and contributed greatly to 

the overall success of the project.  

The project evaluation data also shows that the tasks that were developed are directly connected to the 

trades – very content-specific – and rooted in research.  

The project tasks were used as extension activities for Literacy Link South Central’s apprenticeship 

curriculum project, effectively integrating the task development of the two projects. The project results 

were effectively shared with adult literacy providers in Northern Ontario through two separate 

presentations and more broadly through an apprenticeship webinar, with the goal of providing adult 

literacy programs tools to increase the participation and support of individuals who are on the 

apprenticeship goal path. 

Overall, the model created by the Project Coordinator to develop specific tasks for six trades worked 

very well and could be replicated should there be a desire to develop tasks for additional trades. 
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Appendices: 

Appendix 1: Review of Trades Needs Analysis Report 

Evaluative Review of the Survey to Determine Trades of Focus 
 

Introduction 
 
The 36 Ontario Adult Literacy Curriculum Framework (OALCF) tasks that were created for this project 
had to have a focus, given the large number of trades that are available in Ontario. The purpose of this 
project survey was to identify priority trades that would be a reference for developing the 36 OALCF 
tasks for this project. The purpose of this evaluative review is to look at the process that was used to 
determine the trades that would become the focus of the tasks and to provide an evaluator’s opinion on 
the comprehensiveness of the process and the integrity of the results.  

 

Survey process 
 
The project needed to know which trades are in demand. It also hoped to learn something about the 
profile and experience of workers in those trades, especially how it compare with the profile to adult 
learner populations typically served by LBS programs. The 36 OALCF tasks developed in this project, 
therefore, took as their reference those trades that represented more robust employment opportunities 
for adult learners who needed preparation in order to access employment in those trades. 
 
The goal for this project was to identify a priority list of trades for which 36 apprenticeship goal path 
tasks could be developed. 

 
Criteria framework for Trade Selection 

 
The following criteria were used by the Project Coordinator to provide a framework for describing the 
apprenticeship data and drawing conclusions about which trades to build into the survey.  

 
Trade Sector: 

Last year’s project, Supporting Apprenticeship Completions: Models of Service Provision 
(MSP:SAC), recruited 27 participants representing all of the trades sectors (construction-12, 
industrial-4, motive power-6, service-5). Construction trades showed a strong priority in that 
project. Priority should be given to trades that reflect a Northern occupational profile. 
 

Trades Represented in Supporting Apprenticeship Completions: Models of Service Provision: 
These trades represent trades that workers are attempting to access in Northern Ontario. 
Apprenticeship tasks developed using these trades as a reference will provide authentic tasks 
that reflect actual trades practice.  
 

Grade Equivalent: 
Most trades require grade 12 or equivalent. However, the construction trades which represent 
and very large population of trade workers still has grade 10 as an entry to practice. Older 
workers, those who ventured the trade with grade 10, are more likely to have lower literacy 
skills and therefore more challenges completing the qualifying exams. 
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Age Gap between Trade Qualifiers and Trade Completers: 

The gap varies by trade. The gap tends to be larger in trades where workers can practice without 
formal credentials or senior level math and English. In other words, older tradespersons faced 
with employer demands for grade 12 or the C of Q for employment purposes will pursue the 
trade qualifier route to certification. Trades where the age gap is higher are more likely to have 
individuals who need literacy and essential skills preparation to succeed.  

 
Growth Trend: 

Some trades, even trades with small number of registrations, are growing faster than others in 
response to economic trends. 
 

Strong Activity: 
Some trades simply have more registrations and continue to carry more registrations than 
others. 
 

Compulsory in Ontario: 
An individual must be either a registered apprentice or a certified journeyperson to work in a 
compulsory trade. People cannot legally work in these trades without being certified or 
registered. An example of this type of trade is an Electrician or Hairstylist. 
 

Certificate of Qualification (C of Q) Exam: 
This is required for compulsory trades in Ontario. It is also available for voluntary trades1.  
 

Red Seal: 
The Red Seal certification provides workers employment mobility across Canada. Ontario 
workers can ‘follow the work’.  

 
Red Seal Top 10 Registrations (New) 2009: 

There are 55 Red Seal trades in Canada but a small number represent a majority of the activity. 
2012 apprenticeship data indicate that the 10 Top Red Seal trades represent 79% of total Red 
Seal registrations.  
 

Red Seal Top 10 Completions (New) 2009: 
The list of trades in the top 10 registrations and completions is very similar. 

 
As a result, 13 Ontario trades were identified, 12 of which were included in the Project Survey.  
Based on research, the project survey presented respondents with 12 trade options (plus ‘other’): 

 Automotive Service (Alignment and Brakes Technician &Transmission/Alignment and Brakes) 

 Carpenter 

 Cook 

 Electrician 

 Hairstylist 

 Heavy Equipment Operator 

 Heavy Duty Equipment Technician 

                                                           
1
 Workers don't require the C of Q to legally work in a voluntary trade in Ontario, but they often need it because 

employers require it for hiring purposes 
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 Millwright 

 Plumber 

 Sheet Metal Worker 

 Steamfitter 

 Welder 

 *Other  - 12 respondents provided a response under “other” but there was very little consistency 
among the responses. Of those who identified a trade under “other” – 3 identified HVAC and other 
trades included Mining, Healthcare, Truck and Coach Mechanic, Mason, Retail Meat Cutter, Tool and 
Die General Machinist, CNC, Robotics and Crane Operator. 

 
The survey responses identified the following six trades for the project: 

 Automotive Service 

 Carpenter 

 Cook 

 Electrician 

 Millwright 

 Plumber 
 
The survey was constructed using Survey Monkey and released to LBS practitioners, employment service 
providers, building trade councils in Northwestern and Northeastern Ontario, college apprenticeship 
programs, and the Ontario College of Trades. The survey remained open from early July 2013 to mid-
September 2013. Responses were received from a total of 83 participants. Of these 83, 30 did not work 
enough with apprentices to proceed beyond Question 2 of the survey, leaving a response rate of 53. 
 
The survey explored several core questions: 

 Which skilled trades are in highest demand? 

 Where is that demand geographically located? 

 Which high demand, skilled-trades qualifying exams present the most difficulties for exam writers? 

 What trade-specific content (blocks of questions on the exam) consistently present the most 
difficulty for exam writers?  

 
Early in the survey design process, a request was made to the Ministry of Training Colleges and 
Universities (MTCU) for apprenticeship-specific data related to registration and completion rates, exam 
rewrites, and general demographic information about the apprenticeship and trade qualifier population. 
The goal was to collect evidence to confirm findings in the 2012/2013 MSP: SAC project that suggested 
strategies to support apprenticeship completion are best focused on particular trade sectors and specific 
barriers to completion.  
 
Apprenticeship data is compiled by the Performance Planning, Reporting and Information Management 
(PRIME) unit.at MTCU. The Project Coordinator requested PRIME data to build a demographic profile of 
apprentices and trade qualifiers, show how completion rates vary across trades (i.e., more challenging), 
demonstrate which trade exams produce more rewrites, and assess trends in apprenticeship 
registrations (i.e., how is trade activity growing and changing over time). 
 
The data were received in November 2013, past the time when the apprenticeship field was surveyed. 
However, the data were examined in the context of this project and related findings are included in this 
report.  

http://cscptomoap00175/sites/ORUportal/Pages/compass/Documents/New_name_PIE.pdf
http://cscptomoap00175/sites/ORUportal/Pages/compass/Documents/New_name_PIE.pdf
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Appendix 2: Task Summary (spreadsheet) 
 

    Task Set Title 
Sub 

Tasks 
Trade Writer 

Drop 
Box 

Entry 
OALCF reference 

TDT 
Review 

Trade 
Review 

Learner 
Pilot 

QUILL 
(Final) 

LLSC Report 

              
Find and use 
information 

Communicate 
ideas and 

information 

Understand 
and use 
numbers 

Use digital 
technology 

            

1 CO 1 
Understanding 
and Using Baked 
Ziti Recipe 

5 Cook Clay 
12-Oct-

13 
A1.1  A2.2 B3.2b C2.1  C3.2    

Ready 
for 
Review 
Nov 8 

  

Sent Nov 
21 JF          
re-sent 
Dec 12 
BGl 

Mar 4 
2014 

    

2 CO 2 
Banquet Event 
Order 

4 Cook Clay 
15-Oct-

13 
A2.1  A2.2   C1.2 D2 

Ready 
for 
Review 
Nov 8 

  

Sent Nov 
21 JF          
Re-sent 
Dec 12 
BGl 

April 
2014 

    

3 CO 3 

Calculate 
Chicken Dip 
Recipe 
Ingredients 

7 Cook Clay 
12-Oct-

13 
A2.1    

C2.1  C3.2  
C3.3 

  

Ready 
for 
Review 
Nov 8 

  

Sent Nov 
21 CR/CM 
Re-sent 
Dec 17  
KR 

April 
2014 

    

4 CO 4 
Baguette Costing 
Card  

8 Cook Clay 
24-Oct-

13 
A2.2 B3.1a  C1.1  C1.2   

Ready 
for 
Review 
Nov 8 

  

Sent Nov 
21 CR/CM 
re-sent 
Dec 17 
WO 

April 
2014 

    

5 CO 5 
Inventory Price 
Sheet 

7 Cook Clay 
13-Oct-

13 
A2.2   

C1.2  C3.1  
C3.2   C4.1 

  

Ready 
for 
Review 
Nov 8 

  

Sent Nov 
21 CR/CM 
re-sent 
Dec 17 
WO 

Mar 3 
2014 

    

6 CO 6 
Cook Purchase 
Order 

6 Cook Clay 
22-Sep-

13 
A2.2   C1.1  C1.2   

Ready 
for 
Review 
Nov 8 

  

Sent Nov 
21 GR 
Sent Dec 
11 BG 

Mar 3 
2014 

    

7 CO 7 
Cook Yield Test 
Form 

7 Cook Clay 
13-Oct-

13 
A2.1   

C1.1  C3.2  
C4.2  

D2 

Ready 
for 
Review 
Nov 8 

  

Sent Nov 
21 GR 
Sent Dec 
11 BG 

Mar 3 
2014 

    

8 CO 8 
Lasagna Costing 
Card  

3 Cook Clay 
24-Oct-

13 
A2.2    C1.2  C3.2   D2 

Ready 
for 
Review 
Nov 8 

  
Sent Nov 
21 KR 

April 
2014 
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    Task Set Title 
Sub 

Tasks 
Trade Writer 

Drop 
Box 

Entry 
OALCF reference 

TDT 
Review 

Trade 
Review 

Learner 
Pilot 

QUILL 
(Final) 

LLSC Report 

              
Find and use 
information 

Communicate 
ideas and 

information 

Understand 
and use 
numbers 

Use digital 
technology 

            

9 AS 1 
Road Safety 
Recall Database 

4 
Automotive 

Service 
Clay 

24-Oct-
13 

A2.2 B2.3     D2 

Ready 
for 
Review 
Nov 7 

  

Sent Oct 
to RD     
Sent Nov 
21 GR 
Sent Dec 
11 BG 

Mar 4 
2014 

    

10 AS 2 
Technical Service 
Bulletins 

4 
Automotive 

Service 
Clay 

28-Oct-
13 

A1.1  A2.2 B2.2  B2.3   D2 

Ready 
for 
Review 
Nov 7 

  

Sent Oct 
to RD     
Sent Nov 
21 KR 

Mar 4 
2014 

    

11 AS 3 
Vehicle 
Maintenance 
Schedule 

5 
Automotive 

Service 
Clay 

6-Nov-
13 

A1.1  A2.2 B2.2     D2 
Updated 
Nov 27 

  
Sent Nov 
28 WO 

Mar 4 
2014 

    

12 AS 4 
Automotive 
Repair Invoice 

8 
Automotive 

Service 
Clay 

9-Nov-
13 

A2.1  A2.2   C1.1  C1.2   
Updated 
Nov 27 

  
Sent Nov 
28 WO 

April 
2014 

    

13 AS 5 
Automotive 
Vehicle 
Inspection 

4 
Automotive 

Service 
Clay 

9-Nov-
13 

A2.2   B3.1a  B3.2a     
Updated 
Nov 27 

  

Sent Nov 
29 JF              
Re-sent 
Dec 12 
BGl 

April 
2014 

    

14 CA 1 

Calculate 
Volumes of 
Concrete 
Required 

4 Carpenter Doug 7-Oct-13 A2.1   C3.3  C4.1 D2 
Updated 
Dec 1 

November 
Sent Dec 
17 GR 

April 
2014 

    

15 CA 2 
Interpret 
Blueprints 

4 Carpenter Doug 
17-Nov-

13 
A1.2  A2.2  

A2.3 
B2.2     

Updated 
Dec 1 

  
Sent Dec 
17 KR 

Mar 4 
2014 

    

16 CA 3 Calculate Angles 3 Carpenter Doug 
17-Nov-

13 
A1.2  A2.1  

A2.2 
  C1.2  C3.3 D2 

Updated 
Dec 1 

  
Sent Dec 
17 WO 

April 
2014 

    

17 CA 4 
Reading 
Blueprint Notes 

6 Carpenter Doug 
13-Nov-

13 
A1.1  A1.2  
A2.2  A2.3 

B2.1  B2.2   C3.1    
Updated 
Dec 1 

  
Sent Dec 
17 GR 

Mar 4 
2014 

    

18 CA 5 
Working with 
Concrete 

3 Carpenter Doug 
16-Dec-

13 
A2.1 A2.2   C3.2 C3.3 D2 

Updated 
Dec 20 

  
Sent Dec 
21 KR 

Mar 4 
2014 

    

19 CA 6 
Preparations 
before Pouring 
Concrete 

3 Carpenter Doug 
20-Dec-

13 
A1.1  A1.2 

A2.2 
B2.1  B2.2 C3.3 D1 D2 

Updated 
Jan 16 

  
Sent Jan 
16 
WO/RC-R 

April 
2014 

    

20 EL 1 
Interpret and 
Create Drawings 

3 Electrician Doug 
17-Nov-

13 
A2.2  A2.3 

B2.1  B3.2a  
B3.3a 

    
Updated 
Dec 1 

  
Sent Dec 
17 KR 

April 
2014 
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    Task Set Title 
Sub 

Tasks 
Trade Writer 

Drop 
Box 

Entry 
OALCF reference 

TDT 
Review 

Trade 
Review 

Learner 
Pilot 

QUILL 
(Final) 

LLSC Report 

              
Find and use 
information 

Communicate 
ideas and 

information 

Understand 
and use 
numbers 

Use digital 
technology 

            

21 EL 2 
Finding 
Information 
Tasks 

3 Electrician Doug 
27-Nov-

13 
A2.1  A2.2 

A2.3 
      

Updated 
Dec 1 

  
Sent Dec 
17 WO 

April 
2014 

    

22 EL 3 
Series and 
Parallel Circuits 

3 Electrician Doug 3-Jan-14 A1.2  A2.2 B2.2 C3.2  C3.3 D1  D2 
Updated 
Jan 16 

  
Sent Jan 
16 KR/R 
C-R 

April 
2014 

    

23 EL 4 
Calculating 
Service Size 

3 Electrician Doug 6-Jan-14 
A1.1 A1.2  

A2.2 
B2.1  B2.2 C3.1 C3.2 D1 

Updated 
Jan 18 

  
Sent Jan 
16 KR/R 
C-R 

April 
2014 

    

24 EL 5 

Interpret 
Electrical 
Measuring 
Equipment 
Readings* 

3 Electrician Doug 
28-Mar-

14 
A1.3  A2.2 

A3 
B2.2  B2.3 C3.1  D2 

Updated 
Mar 28 

    
April 
2014 

    

  EL 6 Not completed   Electrician Doug                       

25 MI 1 

Understanding 
the Terminology 
of Hoisting and 
Rigging 

5 Millwright Lesley 8-Oct-13 A2.1  A2.2 
 

  
 

Updated 
Nov 25 

  
Sent Dec 
2 BG 

April 
2014 

    

26 MI 2 

Calculating 
Working Load 
Limit for Hoisting 
and Rigging 

3 Millwright Lesley 
17-Oct-

13 
A1.2  A2.2   C3.3   

Updated 
Dec 3 

  
Sent Dec 
2 BG 

April 
2014 

    

27 MI 3 

Finding and 
Calculating 
Working Load 
Limits for 
millwrights 

4 Millwright Lesley 
11-Oct-

13 
A2.2 B2.1 C3.3 D2 

Updated 
Nov 25 

  

Sent Dec 
2 KR     
Sent Dec 
11 BG 

Mar 
28 
2014 

    

28 MI 4 

Understanding 
Gears and 
Calculating Gear 
Ratios 

8 Millwright Lesley 
14-Oct-

13 
A1.2  A2.2 B2.2 C4.3   

Updated 
Nov 25 

  
Sent Dec 
2 GR 

April 
2014 

    

29 MI 5 

Understanding 
and Identifying 
Hydraulic Power 
Systems 

10 Millwright Lesley 
22-Oct-

13 
A1.2  A1.3 B2.2   D2 

Updated 
Dec 3 

  

Sent Dec 
4 JF                 
Re-sent 
Dec 12 
BGl 

April 
2014 

    



 

 22 

    Task Set Title 
Sub 

Tasks 
Trade Writer 

Drop 
Box 

Entry 
OALCF reference 

TDT 
Review 

Trade 
Review 

Learner 
Pilot 

QUILL 
(Final) 

LLSC Report 

              
Find and use 
information 

Communicate 
ideas and 

information 

Understand 
and use 
numbers 

Use digital 
technology 

            

30 MI 6 
Understand V-
Belts and 
Calculate Sizes 

9 Millwright Lesley 
19-Nov-

13 
A1.2  A1.3  

A2.2 
B2.2 C3.2 D2 

Updated 
Nov 25 

  

Sent Dec 
4 JF                 
Re-sent 
Dec 12 
BGl 

April 
2014 

    

31 PL 1 
Understand and 
Locate Plumbing 
Information 

5 Plumber Lesley 
28-Oct-

13 
A1.2 B2.2   D2 

Ready 
for 
Review 
Nov 15 

  
Sent Nov 
21 WO 

April 
2014 

    

32 PL 2 
Formulas in 
Plumbing 

5 Plumber Lesley 
28-Oct-

13 
A1.2 B2.1 C3.2 C3.3   

Ready 
for 
Review 
Nov 15 

  
Sent Nov 
21 WO 

April 
2014 

    

33 PL 3 

Understand 
Hydronic 
Information for 
Plumbing 

7 Plumber Lesley 
4-Nov-

13 
A1.2  A1.3 B1.1  B2.2   D2 

Updated 
Nov 6 

  

Sent Nov 
28 CM/CR 
Re-sent 
Dec 17 
GR 

April 
2014 

    

34 PL 4 
Calculating 
Offsets in 
Plumbing 

3 Plumber Lesley   A1.2  A2.2 
 

C3.3   
Updated 
Nov 6 

  

Sent Nov 
28 CM/CR 
Re-sent 
Dec 17 
GR 

April 
2014 

    

35 PL 5 
Calculating 
Linear Pipe 
Expansion 

5 Plumber Lesley 
8-Nov-

13 
A1.2  A2.2 B2.1  B3.2a C3.3   

Added 
Nov 8 

  
Sent Dec 
9 BG 

April 
2014 

    

36 PL 6 

Calculating the 
Size for a Septic 
System of a 
Residential 
Home 

4 Plumber Lesley 
24-Nov-

13 
A1.2  A2.2 B2.1  B3.2a C3.3 

 
Updated 
Nov 25 

  

Sent Dec 
9 KR     
Sent Dec 
11 BG 

April 
2014 

    

      178                           
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Appendix 3: Skills Required for Competent Task Development – Notes 

Developing Best Practices for Increasing, Supporting and Retaining Apprentices 
in Northern Ontario 

 

The purpose of this evaluation conversation was to ask project staff the following questions: 

 Were there any experiences related to project processes that you would like to share? 

 Were there any learnings from this project that you would like to share with other 

organizations that might undertake similar activities? 

 What skills, training and experience do you have that you think is important to being able to 

develop tasks within the Ontario Adult Literacy Curriculum Framework (OALCF)? 

 

Experiences related to project processes: 

The task developers (3) who researched the different trades and then wrote tasks based on those trades 

had very positive comments to share about their experiences related to project processes. All indicated 

that they were very pleased to have had the opportunity to work on this project and that they really 

enjoyed working with each other in a team environment, noting that the responsiveness of each of the 

team members, in terms of responding quickly and effectively, really contributed to the project’s 

achievement of its outcomes. 

The task developers also commented that they found the communication methods used throughout the 

project to be very effective, particularly the use of GoTo Meeting as a platform for the task developers, 

the external evaluator and the project manager to stay connected. The project manager also 

encouraged all the project consultants to use Dropbox as there were many files associated with this 

project that had to be created and then go through many stages of review. The use of GoTo Meeting 

and Dropbox, and the project manager’s significant organizational skills assisted the project team in 

keeping all the various files and processes straight, in the right sequence, and completed on time. 

Learnings from this project: 

One of the key learnings from this project was how useful the three task developers’ backgrounds in 

Essential Skills were – in understanding the concepts behind task development and in transferring these 

concepts to the Ontario Adult Literacy Curriculum Framework (OALCF). One of the task developers had a 

background in Essential Skills and the approach that SkillPlan uses to level tasks, but hadn’t yet had the 

opportunity to apply this knowledge to the OALCF. He went on to say that he enjoyed and appreciated 

the flexibility that exists within the OALCF, as well as the opportunity to become more familiar with and 

capable of using the framework. While the other two task developers had had some exposure to the 

OALCF before the project began, they agreed that this project assisted them in increasing their own 

knowledge and abilities with regard to developing tasks within the OALCF.  
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At the beginning of the project, even though the task developers, project manager and external 

evaluator are located in different parts of Ontario, the project manager arranged for a face-to-face 

meeting. All of the task developers said that this face-to-face meeting was an excellent use of their time 

as it led to increased relationships, assisted them in feeling comfortable with one another, and gave 

them an opportunity to hear about project expectations together.  

One of the task developers is not a front-line practitioner, but works for a literacy networking 

organization. He learned much from the people he met by working on this project – people associated 

with the apprenticeship goal path whom he would not otherwise have met. From a professional 

development perspective, this task developer with a networking background found he better 

understood how much work is required to create tasks, as well as more in-depth knowledge of the 

particular trades he created tasks for. 

Another task developer, arguably the one with the greatest amount of formal knowledge and 

experience in working with Essential Skills (since 2004), learned what a significant amount of research is 

required in order to develop tasks for the trades and that many of the tasks required to prepare 

apprentices to write their Certificate of Qualifications are higher than those that are typically associated 

with the OALCF. It’s possible that some additional training would be required/beneficial for Literacy and 

Basic Skills practitioners whose job it is to prepare learners for the apprenticeship goal path. 

Skills, training and experience needed to develop tasks: 

The tasks developed through this project were originally intended to be posted to the LBS Task-Based 

Activities Portal. The vetting process used during this project revealed that some of the project tasks did 

not meet the at-that-time criteria for being posted on the portal in that they were deemed to: 

 Require prior knowledge of that particular trade, or 

 Contain activities at a level beyond OALCF Level 3 

Those practitioners who are responsible for the portal (QUILL Learning Network and an external 

reference group of practitioners) needed to, and subsequently had, revisit policies around what gets 

posted to the portal and what processes are required to ensure integrity and appropriateness of 

documents on the portal. Through this conversation on portal policies, the overall question of what 

skills, training and background are required for a practitioner to become adept at developing and 

levelling tasks.  

As part of this evaluation conversation, the task developers were asked about their specific backgrounds 

and what skills, training and experience they felt practitioners needed in order to be competent in 

developing and levelling tasks.  

Formal training 

All of the task developers who worked on this project had prior training in Essential Skills, and believed 

that such training was critical to their understanding of how to build tasks and how to level them. One of 

the task developers had taken a one-week course – Workplace Materials Developer Certificate – 
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through SkillPlan, which provided him with a strong foundation. He had also taken a number of other 

online courses that SkillPlan offers.  

The other two task developers had also taken a one-week course in Essential Skills through SkillPlan in 

order to become Essential Skills Analysts. Their skills gleaned from this one-week courses taught them 

how to write Essential Skills profiles, gave them a background in Essential Skills and how they (ES) relate 

to the workplace. This one-week course also helped them, as task developers, to know what to look for 

and what questions to ask of the experts. One of the task developers also had some significant 

experience in Controlling Complexity – another approach developed by SkillPlan.  

The task developers noted that Essential Skills has a useful document called the Essential Skills Readers 

Guide, which provides strong guidance for understanding and levelling Essential Skills.  A similar type of 

document for the OALCF would be very useful.   

Coaching 

It was clear from speaking to the task developers that mentoring and coaching was an important part of 

this project and each of the task developers depended upon the others for constructive feedback and 

opportunities to learn. One of the task developers had had experience in taking literacy resources that 

had been created based on the Essential Skills and then articulating them to the OALC – an experience 

that assisted him in the work involved in this apprenticeship project.  

Context and content experts 

A third ingredient that the task developers identified as leading to high quality tasks understanding the 

context in which the tasks are developed and need to be used. For this, you need content experts. This 

project solicited the assistance of a number of experts who work within the trades/apprenticeships. The 

content experts’ knowledge was invaluable in creating tasks that are authentic and relevant to the 

trades. 

One of the task developers identified the three elements above – background training, coaching and 

coaching 

access to content 
experts 

background 
training 
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access to content experts – as the perfect mix of ingredients required to develop successful tasks. 

 

Task development – art or science? 

One of the questions we discussed during the evaluation conversation was to what extent task 

development was an art? To what extent a science? How much subjectivity was involved?  

One of the task developers noted that when he initially started working on this project, he felt 

comfortable, based on his background training and experience. Then, after the first few tasks and taking 

into account feedback he received, he felt that perhaps he didn’t know as much as he thought he did. All 

of the task developers agreed that the more time they spent on the tasks, and the more tasks they 

completed, the more comfortable they felt. It was also clear that, as the project proceeded, there was 

less and less constructive criticism required, as the tasks that were being put forward needed less 

revision. 

All of the task developers on this project have accessed significant training through SkillPlan. They 

described the training they took as “rigorous” and “tough,” suggesting that a fair amount of rigour is 

required and that there may well be strong feelings about what is “right” when it comes to task 

development. At the very least, the task development team felt that there should be standards for LBS 

practitioners to follow as they create tasks. The OALCF is still in its infancy, as practitioners are trying to 

“unlearn LBS 1-5 levels” and if sub-standards tasks get developed and posted for all to use, then the 

overall quality of instruction could be undermined. One of the standards perhaps should be that the 

practitioners have formal training in Essential Skills – a requirement that many current LBS practitioners 

do not have. 

 

Recommendations and issues to consider: 

 That a document similar to the Essential Skills Readers’ Guide be developed for the LBS field. The 

Readers’ Guide gives clearly defined complexity levels. The OALCF does not – practitioners have 

to use performance descriptors to infer levels. Perhaps a document could be developed to make 

the link to actual levels more explicit. 

 That all LBS practitioners obtain significant formal training in Essential Skills. 

 That a committee of practitioners with significant task development expertise be consulted on 

new tasks for the portal, in order to maintain the integrity of the LBS Task-Based Activities 

Portal. 

 That the name of the program – Literacy and Basic Skills – be changed to Literacy and Essential 

Skills, to strengthen the link between what happens in LBS programs and Essential Skills. 

 That the difference between an activity and a task be reinforced over and over in the LBS field. 

There is a process piece associated with the development of tasks that does not exist within the 

development of skill-building activities. 
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 That more attention be paid and more professional development be given to LBS practitioners 

on how to anchor skills training in authentic workplaces. Literacy programming has traditionally 

been anchored in academics and a shift is needed towards employer or workplace-driven 

contexts. Some practitioners need more assistance in order to make this transition in thinking 

and practice. 

 That all of the Learning Ministries be encouraged to integrate the use of tasks in their programs, 

not just MTCU. 

 That consideration be given to how learners who are operating at OALCF Level 3 are going to 

transition to OALCF Level 4. Should there be an OALCF Level 4 to assist clients who will need to 

perform tasks at this level in order to achieve their goal? How do you transition learners who 

are at OALCF Level 3 if there are not OALCF Level 4 tasks? 

 

 

 

 

 

 

 

 

 

 

 

Appendix 4: Provincial Webinar Results 

Evaluation Summary Report  
 

Literacy Link South Central and Literacy Northwest’s  

 “Apprenticeship and LBS” webinar  

on March 26, 2014  
Attendees   

• There were log-ins from 47 computers, with the potential of multiple attendees at each site  

• Participants were from: LBS agencies, colleges, Native LBS agency, school boards, literacy 

networks, employment services agencies, Contact North, Learning Hub, NW Training and 

Adjustment Board and Ministry of Training, Colleges & Universities  

Evaluation Questions  
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   22 participants answered some or all of the evaluation questions  

  

Please indicate your satisfaction with the LBS and Apprenticeship: Supporting Clients through 
Curriculum portion of the webinar.  
  

• Very satisfied – 10 participants  

• Satisfied  – 9 participants  

• Unsatisfied  –  participants  

• Don’t know – 1 participants  

• No response – 2 participants  

Indicate your satisfaction with the Developing Best Practices for increasing/supporting/retaining 
Apprentices in N. Ontario portion of the webinar.  

• Very satisfied – 10 participants  

• Satisfied – 10 participants  

• Unsatisfied – 0 participants  

• Don’t know – 2 participants  

   

The projects effectively developed authentic apprenticeship-specific tasks to make relevant 
curriculum resources available.  

• Strongly agree – 11 participants  

• Agree – 9 participants  

• Disagree – 0 participants  

• Strongly disagree – 0 participants  

• No response – 2 participants  

The projects effectively evaluated if the tasks were authentic, relevant and useful to practitioners and 
learners?  

• Strongly agree – 11 participants  

• Agree – 10 participants  

• Disagree – 0 participants  

• Strongly disagree – 0 participants  

• No response – 1 participant  

Did the resources that were developed enhance your capacity to deliver training to those who have 
apprenticeship as a goal path?  

• Strongly agree – 5 participants  

• Agree – 14 participants  

• Disagree – 1 participant  

• Strongly disagree – 0 participants  

• No response – 2 participants  
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Did the projects increase your knowledge of and access to products that enhance your training 
capacity for apprenticeship?  

• Strongly agree – 9 participants  

• Agree – 8 participants  

• Disagree – 1 participant  

• Strongly disagree – 0 participants  

• No response – 4 participants  

I will be able to use these resources in my program.  
• Yes – 14 participants  

• No – 0 responses  

• Not sure – 7 responses  

• No response – 1 responses  

 

Do you have any other comments you would like to share about today’s webinar?  
• It is difficult to answer these questions at this point. I need to have a look at the tasks to see if I 

can use them in my program. The training did not show us the tasks but described how they 

developed them. It appeared to me that they did their research and worked to develop 

appropriate tasks. I am happy that there are now new resources available. Now I need to see the 

tasks and see if they would be helpful in my program.  

• great research that needed to support apprenticeships in the Northwest region  

• I think the information shared during the webinar meeting was pretty good. To me it is still work 

in progress but definitely on the right track. I do feel that I will be able to use some of the 

information gathered during the meeting will be useful once I’ve familiarized myself with the 

resources.  

• Very interesting and useful presentation! One other road block I find my students that are 

interested in apprenticeship have is finding an employer that will sponsor them, they seem to 

get very frustrated with this.  

• Well done  

• I am teaching a pre-apprenticeship course for cooks/chefs. Is there a place that I can pull 

curriculum from? As of now I am creating curriculum based on our text book, red-seal exam 

questions and the essential skills checklist. Any advice would be greatly appreciated.  Vanessa 

(Special Programs Instructor) vsoulliere@uhc.ca  

• I feel that our program's connection to the trades is quite weak and this is something that we 

have been exploring in the past few months; however, it's really quite a daunting task, so this 

webinar was super helpful! This was a terrific resource! Can't wait to share it with the rest of our 

team!  

• Unfortunately due to connection difficulties, I couldn't use the webinar fully, but I hope that I 

will receive the online version to review them all. Thx anyway, A  

• Are there any activities that show the complexity level needed to be successful in writing the 

tests for apprenticeship?  

• This is good for the college sector!  
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• Employer themselves have literacy issues as they took over the business from their family. They 

never obtained a red seal and were grandfathered in due to their experiences and skills they 

have. Great presentation Robyn and Stewart.  

• Have there been any discussions around the possibility of having newly signed apprentices get a 

numeracy and literacy assessment before they actually start their apprenticeship? If apprentices 

are not required to be assessed I do not think they will do it - however they could then start an 

apprenticeship, but not complete due to feeling lost and frustrated with the content - and 

probably won't ever try again thinking they are unable to handle it - when in reality they might 

with the proper up front skills  

• Thanks:)  

• Thank you for an excellent presentation and to the LLSC and LNW for these important 

contributions to an area of real need!  

• Robyn, we could put a link on the Additional Resources page to point people to the LLSC 

website.  Thank you.  

 

 

 

 

 

 

Appendix 5: Coordination and Collaboration Survey Results 
1. How would you rate the quality of communication and collaboration between LLSC’s 

apprenticeship project, LNW’s apprenticeship project, and QUILL’s portal project? 

No. of responses = 5 

 

Low – 0 

Somewhat low – 0 

Adequate – 2 

High – 3 

Not sure – 0 

Comments: 

 It was important to have some key contacts at each of the partners to minimize multiple messages. 

 In the future, I would ask that project partners meet together to discuss timelines at the beginning 

of the project and to schedule check-in times throughout the project. 

 

2. How effectively do you think the tasks developed by LNW’s apprenticeship project were used 

and integrated into the LLSC curriculum? 

No. of responses: 4 

 

Not effectively – 0 
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Somewhat effectively – 0 

Effectively – 0 

Very effectively – 2 

Not sure – 2 

 

Comments:  

 The review of tasks was a bit behind schedule, so I’m not sure if they were shared with LLSC in time 

to allow for the full potential of their integration into the LLSC curriculum. 

 I wasn’t close enough to this part of the project.  

 

3. LLSC and LNW collaborated on a webinar to showcase each other’s results. How effectively was 

that done, taking into account both the preparation and delivery of the webinar? 

No. of responses: 4 

 

Not effectively – 0 

Somewhat effectively – 0 

Effectively – 0 

Very effectively – 4 

Not sure – 0 

 
 

Appendix 6: Stakeholder Results 

Final Stakeholder Survey – Literacy Northwest 
Developing Best Practices for Increasing/Supporting/Retaining Apprentices in 

Northern Ontario Project 
Evaluation Results 

 

1. How effective was the project at meeting its overall objectives and deliverables? 

No. of responses: 5 

 

Not effective - 0 

Somewhat effective - 0 

Effective - 0 

Very effective - 5 

Not sure – 0 

 

Comments: 

 I believe the project surpassed the objectives of the original proposal. 
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 Stewart’s leadership was the biggest factor in the group meeting its objectives and 

deliverables. 

 Very effective at achieving the tasks. It’s always difficult to measure how effective the 

translation to the field is. Everything seemed received well. 

 

2. How effective was the overall communication during the project? 

No. of responses: 5 

 

Not effective - 0 

Somewhat effective - 0 

Effective - 0 

Very effective - 5 

Not sure – 0 

 

Comments: 

 Ongoing dialogue from face-to-face to email to webinar to Dropbox 

 The early meeting in Niagara plus regular GoToMeeting meetings and regular emails to the group 

made for a successful communications process with this project. 

 I believe that the project coordinator did an exceptional job of keeping open lines of communication 

with the task development team and the trades subject matter experts, and of keeping the PAC 

informed of the status of the project and gathering their input. 

 Communication was essential. This project was very complex with great potential to go off track 

quickly. Effective and timely communication was crucial. 

 

3. Please respond to the following questions using a scale of 1-4, with 1 being not at all and 4 

being to a great extent, to indicate to what extent you believe: 

No. of responses: 5 

 1 2 3 4 Not 
sure 

Total 

Your task development work was informed 
by the research that was done at the outset 
of the project 

0 0 1 
20% 

4 
80% 

0 5 

There has been an increase in your 
knowledge of tasks, task development and 
how tasks can be integrated into learning for 
the trades 

0 0 0 5 
100% 

0 5 

You developed tasks that will specifically 
prepare individuals to demonstrate their 
knowledge of a trade, particularly in an exam 
setting 

0 0 1 
20% 

4 
80% 

0 5 

 

Comments: 

 Apprenticeship ETCs and instructors have told me these will be very valuable to apprentices 
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 I would like to think that the tasks I developed would help individuals demonstrate his/her 

knowledge of a trade, but that won’t be known until the tasks are  put into regular use 

 

4. Is there anything else you’d like to say about the Developing Best Practices for Increasing, 

Supporting and Retaining Apprentices in Northern Ontario project? 

 

 Great project and much more is needed for the goal path of Apprenticeship 

 I would like to see more task sets developed for other trades. I think the LBS instructors would 

benefit by learning the process and developing task sets (with mentors available); this could become 

a course. 

 This was an awesome experience. I really enjoyed working with this group of people. I was a little 

frustrated with the feedback/revision requests from QUILL; our tasks had been completed for weeks 

or months before receiving feedback and some of the feedback was more subjective in nature 

(which didn’t really improve the tasks in any form). I’m thankful for the opportunity and I hope I get 

a chance to work with everybody in the future again. 

 I believe that the partnership structure of the project (w/LLSC and QUILL) contributed to the value 

and success of the project and will support the province-wide promotion and distribution of the 

tasks developed. 

 We developed a very good model for creating authentic tasks informed by trades practice. The 

model allowed us to use everyone’s strengths well. 

 Great level of collaboration and communication amongst partners contributed greatly to the success 

of the overall project! 

 


