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ESSENTIAL SKILLS
Essential Skills are the foundational skills required to 
successfully participate in the Canadian labour 
market.

1. Reading
2. Document use
3. Numeracy
4. Writing
5. Oral communication
6. Working with others
7. Thinking
8. Computer use
9. Continuous learning

 "enabling" skills that help people perform tasks 
required by their jobs

 skills that provide workers with a foundation for 
learning other skills

 skills that enhance the ability to adapt to change
 skills people use to carry out a wide variety of 

everyday life and occupational tasks
 skills needed for work, learning and life



THE ONTARIO 
ADULT 
LITERACY 
CURRICULUM 
FRAMEWORK 
(OALCF)
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Answers the question:  What 
should learners learn in 

literacy programs?

Provides a common language 
to describe what learners will 

learn in literacy programs

Supports the development of 
skills, knowledge and attitudes 

for work, life and learning



OALCF & ESSENTIAL SKILLS
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OALCF skills organized 
into competencies

Competencies are organized
Task Groups

Essential Skills are
organized by skill domain

OALCF 
levels 1, 2, 3

Essential Skills 
levels 1, 2, 3

The levels relate to the task, 
not the learner.



6 COMPETENCIES/9 SKILL DOMAINS
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Competency Essential Skill Domain

Find and Use Information Reading
Document Use
Thinking Skills

Communicate Ideas and Information Writing
Oral Communication
Document Use
Thinking Skills

Understand and Use Numbers Numeracy
Thinking Skills

Use Digital Technology Computer Use
Thinking Skills

Manage Learning Continuous Learning
Thinking Skills

Engage with Others Working With Others
Oral Communication
Thinking Skills



THE COMPETENCIES ARE ORGANIZED BY TASK GROUPS
Competency Task Group

A Find and Use Information A1    Read continuous text
A2    Interpret documents
A3    Extract information from films,

broadcasts and presentations

B Communicate Ideas and Information B1   Interact with others
B2   Write continuous text
B3   Complete and create documents
B4   Express oneself creatively

C Understand and Use Numbers C1   Manage money
C2   Manage time
C3   Use measures
C4   Manage data

D Use Digital Technology

E Manage Learning

F Engage with Others



OALCF & ES COMPARISON
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Competency Essential Skill Domain

Find and Use Information Reading
Document Use
Thinking Skills

Communicate Ideas and 
Information

Writing
Oral Communication
Document Use
Thinking Skills

Understand and Use 
Numbers

Numeracy
Thinking Skills

Use Digital Technology Computer Use/Digital Skills
Thinking Skills

Manage Learning Continuous Learning
Thinking Skills

Engage with Others Working With Others
Oral Communication
Thinking Skills



WHAT IS COMPLEXITY?
• Proficiency in each Essential Skill is measured with a specific complexity rating. 

The complexity rating considers different “dimensions” of the skill on a four or 
five point scale, integrating the information into a single number to provide an 
overall rating.

• Complexity levels from 1 (basic tasks) to 4 or 5 (advanced tasks) are then 
assigned to example tasks performed by a worker in a specific job.

• A task can be rated for complexity.



USING COMPLEXITY IN AN LBS 
PROGRAM
• Identifying complexity levels can help a practitioner determine why 

and where their learners are struggling

• Understanding complexity levels can help practitioners to select 
appropriate teaching/learning materials

• Using complexity levels can help practitioners to create or adapt 
task-based materials for use in programming.



FIND AND USE INFORMATION (FUI)
OALCF & ES COMPARISON



FUI: READ 
CONTINUOUS 
TEXT

Ask yourself:

• What does the task demand of the 
reader? 

• How long is the text? 

• How familiar is the content and 
context? 

• Is the reader required to draw on 
background knowledge?
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FUI: READING CONTINUOUS TEXT 
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Level 1 Level 3Level 2

As complexity increases:

•Less obvious connections between what is 
asked of the reader and how information in 
the text is presented
•Longer texts 
•Less familiar content and context
•More background knowledge required



FUI: READING CONTINUOUS TEXT
Level 1 Level 2 Level 3 ES Level 4 ES Level 5

Length 

One 
sentence to 

one 
paragraph

Several 
paragraphs

Various 
sources or 

several 
parts of 

single text

Lengthy text 
or multiple 
sources 

Lengthy, 
dense 

Complexity 
of content

No 
knowledge 
of content

One part of 
complex 
text or 

several of 
simpler text

Somewhat 
complex

Complex & 
lengthy

Requires 
expert 

knowledge 

Complexity 
of finding 
information

Follow 
simple 

directions

Low level 
inferences

Inference; 
identify 
relevant 

information

Integrate and 
synthesize

High level 
inferences

14



FUI: READING CONTINUOUS TEXT
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Level 1

Read a 
teacher’s note 
in a child’s 
agenda

Read a 
magazine 
article about 
industry trends

Follow 
instructions 
in a recipe

Level 3Level 2



When leveling tasks related to reading different 
types of text, the length of the text, number of 
texts involved, the context and content, as well as 
the reasons why someone is reading that text are 
all taken into account.

LEVELING A READING TASK



COMMUNICATE IDEAS AND INFORMATION (CII)
OALCF & ES COMPARISON



CII: WRITE 
CONTINUOUS 
TEXT

Ask yourself:

• What does the task require the writer user 
to do? 

• How long is the written text expected to 
be? 

• Does the writing have to follow a format? 

• How formal is the writing? 

• How familiar is the writing content and 
context?
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CII:  WRITE CONTINUOUS TEXT
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Level 1 Level 3Level 2

As complexity increases:

•Longer texts 
•More likely to require an established format
•More formal writing
•More complex looking documents
•Less familiar content and context



CII:  WRITE CONTINUOUS TEXT 

Level 1 Level 2 Level 3 ES Level 4 ES Level 5

Length & 
Purpose

Less than 
paragraph

to organize, 
remind, 
inform

Brief, longer 
than a 

paragraph
for a variety 
of purposes

One+ pages 
to explain, 

inform, 
request, give 

opinions

Longer writing 
to compare, 
recommend, 

analyze

Lengthy or
original text

Style & 
Structure

Informal
Appropriate 
tone, spelling, 

grammar

Established 
format

Writing 
modified for 

audience

Complex, 
multi-part 

organization

Content Concrete Routine Non-routine Abstract, 
technical

Created for 
audience

20



C II:  W RIT E C O NTINUO US T E X T
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Level 1

Write a 
reminder note

Write an 
incident report

Write a letter 
expressing 
appreciation

Level 3Level 2



Writing tasks involve looking at what the writer 
is being asked to do, how long the written text is, if there is a 
format involved, how formal the writing is and whether the 
context and content are familiar.

LEVELING A WRITING TASK



When determining the complexity of tasks 
related to interacting with other people it 
is important to consider what type of 
information is being shared, the length of 
an interaction, how familiar the audience is, 
whether the context if familiar and what 
the purpose of the interaction is.

LEVELING AN INTERACTING WITH OTHERS 
TASK



F I U/CII :  D OCUMENT 
USE  ( INTERPRET  
D OCUMENTS/COMP
L ET E A ND C R EAT E 
D OCUMENTS)

Ask yourself:
• What does the task require the 

document user to do? 
• How long is the document? 
• What is the format of the document? 
• How familiar is the content and 

context? 
• Is the document user required to draw 

on background knowledge?
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FIU/CII:  DOCUMENT USE (INTERPRET DOCUMENTS/COMPLETE 
AND CREATE DOCUMENTS)
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Level 1 Level 3Level 2

As complexity increases:

•Less obvious connections between what is 
asked of the user and how information in the 
document is presented
•Longer documents 
•More complex-looking documents
•Less familiar content and context
•More background knowledge required



FUI/CII:  DOCUMENT USE (INTERPRET DOCUMENTS/COMPLETE 
AND CREATE DOCUMENTS)

Level 1 Level 2 Level 3 ES Level 4 ES Level 5

Complexity 
of document Simple Simple Somewhat 

complex Complex Complex

Complexity 
of content

No 
knowledge 
of content

Limited 
knowledge 
of content

Some 
knowledge 
of content

Knowledge of 
content

Knowledge of 
content

Complexity 
of finding or 
entering 
information

One 
search, few 

pieces

Two 
searches, 
few pieces 

Multiple 
searches, 

some 
pieces 

Multiple 
searches, 

many pieces

Multiple 
searches, 

many pieces
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FUI/CII:  DOCUMENT USE (INTERPRET DOCUMENTS/COMPLETE 
AND CREATE DOCUMENTS)
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Level 1

Read a 
clothing label 
to identify 
washing 
instructions

Verify accuracy 
of income and 
deductions on 
an income 
tax form

Locate times 
and locations 
of classes 
on a timetable

Level 3Level 2



When looking at a task related to interpreting 
documents, consider what the user is being asked to do, 
the length and format of the document, the context and 
content and whether background knowledge is needed.

LEVELING A DOCUMENT USE TASK

Leveling a task related to completing or creating 
documents involves looking at the length, format, 
context, and purpose as well as whether inference 
is required.



UNDERSTAND AND USE NUMBERS (UNN)
OALCF & ES COMPARISON



UUN: ALL 
TASK 
GROUPS

Ask yourself:

• How many operations does the task 
require? 

• How complex are the required 
operations? 

• How many steps of calculation are 
required?

• How complex is it to figure out which 
operations are required? 

30



UNN: ALL TASK GROUPS 
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Level 1 Level 3Level 2

As complexity increases:

•More operations required
•Increasingly complex operations required
•More steps are required
•Operations required are less obvious
•More complex Less obvious? to figure out 
which operations are required



UNN: ALL TASK GROUPS
Level 1 Level 2 Level 3 ES: Level 4 ES: Level 5

Operations 
required Very simple Simple Combination 

of operations
Combination of 

operations
Advanced 

calculations

Steps in task One step Few steps Several steps Multiple steps Multiple, 
complex

Task elements

All 
information 
required is 
provided

May need to 
collect some 

numbers 
required for 

solution 

Problem well 
defined

Considerable 
translation 
required

Complex 
formulas, 
equations, 
functions
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UNN: ALL TASK GROUPS
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Level 1

Calculate 
change from 
a purchase

Prepare and 
monitor a 
household 
budget

Dilute a 
cleaning 
product using 
a ratio

Level 3Level 2



Leveling numeracy tasks requires an understanding whether 
there is a set procedure, if estimation is involved, how much 
information is required, how precise the answer needs to be, 
how many operations are required and how many steps are 
involved.

LEVELING A NUMERACY TASK



OALCF & ES COMPARISON



Determining the complexity of digital 
technology tasks involves determining how 
many steps are involved, whether there is a set 
procedure, if there are text, icons or both 
involved, how much distracting information is 
present and whether inference is required to 
complete the task.

LEVELING A DIGITAL TECHNOLOGY TASK



MANGE LEARNING (ML)
OALCF & ES COMPARISON



When leveling a task related to managing learning the focus is primarily 
on the ability of the learner to set goals and monitor learning, the 
number of learning strategies employed by the learner and the ability of 
the learner to monitor their progress.

LEVELING A MANAGE LEARNING TASK



ENGAGE WITH OTHERS (EWO)
OALCF & ES COMPARISON



C U R R I C U L U M
C O M P L E X I T Y



3 LEVELS OF PROFICIENCY

Informed by 
factors the drive 
complexity at 
Essential Skills 
levels 1, 2 and 3

Differs from 
Essential Skill as 
its primary 
purpose is to 
support adult 
learning

Is 
supplemented 
with task and 
performance 
descriptors in 
addition to 
those drawn 
from ES 
complexity
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The OALCF can be used to:
o Identify the complexity of tasks 
o Identify tasks that are at an appropriate level of difficulty for 

learners
o Develop tasks at an appropriate level of difficulty for learner



TASK-BASED APPROACH
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EASES THE TRANSITION FROM 
SKILL DEVELOPMENT IN 
LITERACY PROGRAMS TO 

SKILL USE OUT IN THE WORLD 

ALLOWS FOR THE 
INTEGRATION OF THINKING 
AND INTERPERSONAL SKILLS, 
AS WELL AS THE ATTITUDES 
THAT HELP LEARNERS APPLY 

THEIR SKILLS 

EXTENDS BEYOND 
TRADITIONAL CONCEPTS OF 

READING, WRITING AND 
NUMERACY DEVELOPMENT
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WHAT IS A TASK?

An activity considered complete in itself that: 
• Employs a skill or skills
• Describes what is being produced or acted 

upon
• Includes a purpose



IS IT A TASK?

1. What is the learner asked to 
do?

2. What is the purpose of the 
activity?

3. Is it authentic? Is this 
something individuals would 
do outside a literacy agency?
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To decide, ask yourself:
Have an 
authentic 

application

Are not lesson 
plans

Usually 
contain more 
than one task

Often contain 
more than one 
competency 

and associated 
task group
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• Tasks can be rated for complexity
• Tasks are way of understanding what the skill 

requirements are, regardless of context
• Addressing tasks in educational settings 

ensures we’re helping learners build skills in 
ways they will use them in non-educational 
settings

• Tasks make learning real 

WHY DO TASKS MATTER?



NOT TASKS
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MEASURE READ A NOVEL COUNT FROM 1 TO 20

TASKS

MEASURE 
INGREDIENTS TO 

PREPARE A RECIPE

READ A NOVEL TO 
LEARN ABOUT A 

DIFFERENT 
CULTURE

COUNT THE NUMBER OF 
BUS STOPS BETWEEN 

YOUR HOME AND A NEW 
DESTINATION



TASK OR NOT?

1. Read pamphlets and information sheets to learn about the causes of 
diabetes.

2. Complete a page of word problems to show understanding of a 
recently taught unit on geometry.

3. Give a 10-minute presentation to a class on findings from Internet 
research about the long-term health effects of narcotics.

4. Complete and sign a waiver acknowledging awareness of risks 
associated with using shop equipment.



RATING OR DEVELOPING TASK-BASED LEARNING 
ACTIVITIES
The Curriculum Framework master document is the “go-to” document 
you should always utilize to determine whether a task is OALCF level 1, 
level 2 or level 3. When you are leveling a task you need to find the 
associated competency, determine the applicable task group and then 
review the task and performance descriptors for each level.

It is the combination of an understanding of the all the task descriptors 
and the performance descriptors for a particular level of task group in 
the Curriculum Framework Master Document that will help you 
detemine whether the correct OALCF level for a task.



DESCRIPTORS IN THE OALCF
• Provide detail about the qualities of tasks 

and performance at a given level

• Work in combination with each other to 
foster an understanding of task 
complexity at a given level

• Typically unique to a level, however 
some descriptors may apply to more 
than one level

Two types of descriptors that 
are meant to work together:

• Performance descriptors: 
Observable characteristics of 
learner performance at the 
end of a given level

• Task descriptors: Describe 
features of the tasks at the end 
of a given level



TASK ANALYSIS
Task analysis is the analysis of how a task is accomplished, including a detailed 
description of both manual and mental activities, task and element durations, task 
frequency, task allocation, task complexity, environmental conditions, necessary clothing 
and equipment, and any other unique factors involved in or required for one or more 
people to perform a given task.

• Information from a task analysis can then be used for many purposes, such 
as personnel selection and training, tool or equipment design,[2] procedure design 
(e.g., design of checklists, or decision support systems) and automation. Though 
distinct, task analysis is related to user analysis.

Source: Wikipedia (last accessed May 27, 2019)

https://en.wikipedia.org/wiki/Personnel_selection
https://en.wikipedia.org/wiki/Training
https://en.wikipedia.org/wiki/Task_analysis#cite_note-Hackos-2
https://en.wikipedia.org/wiki/Procedure_(term)
https://en.wikipedia.org/wiki/Checklist
https://en.wikipedia.org/wiki/Decision_support_systems
https://en.wikipedia.org/wiki/Automation
https://en.wikipedia.org/wiki/User_analysis


WHAT’S THE PURPOSE OF TASK 
ANALYSIS?
• determine the instructional goals and objectives;

• define and describe in detail the tasks and sub-tasks that learners will perform;

• specify the knowledge type (declarative, structural, and procedural knowledge) that 
characterize a job or task;

• select learning outcomes that are appropriate for instructional development;

• prioritize and sequence tasks;

• determine instructional activities and strategies that foster learning;

• select appropriate media and learning environments;

• construct performance assessments and evaluation (Jonassen et al., 1999).

Source: adapted from http://cehdclass.gmu.edu/ndabbagh/Resources/IDKB/taskanalysis2.htm (last accessed May 27, 2019)



STEPS IN TASK ANALYSIS

Identify the task- What needs to be done?

Identify the actions required to complete the task-
What steps must be taken?

Decide which Essential Skills or OALCF competencies 
and task groups are required to complete the task



ANALYSING TASKS FOR ES AND OALCF 
COMPLEXITY
Read pamphlets and information sheets to learn about the causes of diabetes.

Essential Skill: Reading Text

OALCF Competency: Find and Use Information

Task Group(s): Read Continuous Text. Document Use

Skill level demands:  3

Why? The task statement itself makes it clear that the skill being used is reading. It is a level 3 
reading task because the reader is integrating information from various sources.



ANALYSING TASKS…
Give a 10-minute presentation to a class on findings from Internet research about 
the long-term health effects of narcotics.

Essential Skill: Oral Communication

OALCF Competency: Communicate Ideas and Information

Task Group:  Interact with Others

Skill level demands:  2

• Why? Giving this presentation requires the use of oral communication skills at level 2 because the content being 
communicated deals mostly with facts that are moderately complex and detailed. We know the task also requires 
computer use and finding information skills because learners need to conduct Internet research. Computer use 
skill demands are also level 2 because only simple software features are used. Finding information is level 2 as well 
because learners are consulting a specific source. Note: If the task included a description of the text consulted, reading 
text could also be rated.



ANALYSING TASKS…
Complete and sign a waiver acknowledging awareness of risks associated with using 
shop equipment.

Essential Skill: Document Use

Competency: Find and Use Information, Communicate Ideas and Information

Task Group:  Interpret Documents, Complete and Create Documents

Skill level demands:  2

• Why? This task requires learners to extract information from a form and sign it. Using forms is a 
document use task. It is a level 2 task because the document itself is simple, what the user must do 
with the form is straightforward, and learners do not need much knowledge of the content in order to 
complete it. Note: If the form also included explanatory text, the task could also be rated for reading text.



TIPS FOR CREATING TASK-BASED 
ACTIVITIES
• Focus on the objective
• Increase the complexity of the questions sequentially- use:

– Type of Match (TOM)
– Type of Process (TOP), and
– Type of Requested Information (TORI)

• Write the questions using common ES/OALCF language that is 
appropriate to the learner

• Questions should be relevant, realistic and achievable. Ask yourself, “Why 
am I asking my learner to do this? “Will the learner have to do this at work, 
school or home?”



E S S E N T I A L  
S K I L L S  

P R O F I L E S
A  G R E AT  C U R R I C U L U M  R E S O U R C E



USING ESSENTIAL SKILLS PROFILES

• Essential Skills Profiles are a database of occupational requirements. 
• The profiles describe requirements for the Essential Skills on an occupation-

by-occupation basis. They share the same coding system as the National 
Occupational Classification (NOC) and reflect the overall requirements 
associated with the broad NOC category. 

• Essential Skills Profiles are companion pieces and complement the NOC 
data. To fully interpret an Essential Skills Profile, the complementary NOC 
description should be reviewed.



USING ESSENTIAL 
SKILLS PROFILES

Essential Skills Profiles identify the Essential Skills that workers require to 
perform successfully at their job.

Essential Skills are always used to do something – that is, to perform a task. 
In Essential Skills Profiles, the main duties of a job provide the context for 
subsequent analyses on how Essential Skills are used to perform tasks on 
the job. 

The use of the complexity rating scales is the defining feature of this 
methodology. The complexity rating scales are used to identify the 
occupational requirements instead of the level of education required for a 
job. 

An Essential Skills Profile includes information to illustrate how all nine 
Essential Skills are used in an occupation.



USING 
ESSENTIAL 
SKILLS 
PROFILES

The Essential Skills Profiles represent the mastery level 
of an occupation. Therefore, they describe the skills 
standards required by workers who demonstrate 
satisfactory performance and who have had the 
opportunity to experience the full range of required 
job tasks. 

For each Essential Skill, a Profile generally contains:
• complexity ratings that indicate the level of difficulty 
of the tasks related to that skill;
• examples that illustrate how that skill is actually used;
• a standardized description of how that skill is used so 
comparisons can be made between or across 
occupations; and
• information presented in a standard format to make 
the information easy to find.



USING ESSENTIAL SKILLS PROFILES
Although tasks that are associated with the Essential Skills Profiles are connected to the 
workplace, tasks can be performed in many different contexts. For example:

• Work: Read a notice from the payroll department to learn about changes to deductions.

• Home: Read a notice from a utilities provider to identify upcoming rate changes.

• Community: Read a notice from the school principal to learn about changes to staffing for 
following year.

In all three examples, the task is similar. However, the context is different. 

Essential Skills apply to all aspects of life, and tasks often have applicability in more than one 
context.



USING ESSENTIAL SKILLS PROFILES

Source:: Language for Work: CLB and Essential Skills for Job Analysts, Centre for Canadian Language 
Benchmarks, 2009. http://itsessential.ca/itsessential/display_page.asp?page_id=411



CASE STUDY: INTEGRATING ESSENTIAL 
SKILLS BASED CURRICULUM

• The agency has dedicated time to researching and evaluating 
the Essential Skills- based curriculum resources (both provincial 
and federal) that have been developed over the past five years. 
Resources that have been deemed valuable to the learners have 
been acquired.

• Practitioners have been introduced to the online database of 
the resources has been 
developed (https://lbsresourcesandforum.contactnorth.ca/)

• Learners goals are matched to the available resources and the 
resources are then used to help support the integration of 
Essential Skills into the training delivery.

• Monthly one-day workshops on Essential Skills have been 
introduced, and are offered to all learners attending the 
program.

https://lbsresourcesandforum.contactnorth.ca/


ES/LMI TRAINING
Using Essential Skills in combination with 
local Labour Market Information (LMI) can 
help a program bridge LBS participants to 
employment.
Training developed by the Adult Basic 
Education Association (ABEA):

ttps://abea.on.ca/labour-market-information-
and-essential-skills-for-lbs-and-es-
practitioners/

https://abea.on.ca/labour-market-information-and-essential-skills-for-lbs-and-es-practitioners/


R E S O U R C E S
C U R R I C U L U M  A L I G N E D  T O  E S  O R  O A L C F



GETTING STARTED

• developing work-related 
activities that help 
learners practice Essential 
Skills.

• online practice activities

http://www.skillplan.
ca/measure-up

Help you 
develop 
materials

http://www.skillplan.ca/measure-up


DEVELOPING TASK-BASED ACTIVITIES

http://taskbasedactivities
forlbs.ca/content/develo
p-task-based-activities-0

http://taskbasedactivitiesforlbs.ca/content/develop-task-based-activities-0


THROUGH THE WORKERS EYES: 
DEVELOPING LEARNING ACTIVITIES WITH 
WORK-RELATED DOCUMENTS GUIDE

https://www.quillnetwork.com/wp
-content/uploads/2014/02/eyes.pdf

Great info to 
help you develop 

curriculum!

https://www.quillnetwork.com/wp-content/uploads/2014/02/eyes.pdf


TASK-BASED ACTIVITIES FOR LBS 
PORTAL

Searchable 
database to 
find levelled 
task-based 
activities



BRIDGING THE EMPLOYMENT GAP
A series of workforce literacy curricula in 
five occupational sectors:

• Clerical

• Retail

• Grounds Maintenance

• Janitorial

• Kitchen Help

with a sixth manual called “Ready for Work” 
that focuses on “soft skills” needed by all 
employees.

http://literacynetwork.ca/re
sources/bridging-the-

employment-gap/

http://literacynetwork.ca/resources/bridging-the-employment-gap/


EMPLOYABILITY SUCCESS! 
ESSENTIAL SKILLS AT WORK

http://www.en.copian.ca/libr
ary/learning/quillnet/employ
_ability/employ_ability.pdf

http://www.en.copian.ca/library/learning/quillnet/employ_ability/employ_ability.pdf


R E C O G N I Z I N G  
L I F E ' S  W O R K

H T T P S : / / W W W. Q U I L L N E T W O R K . C O M / W P -
C O N T E N T / U P L O A D S / 2 0 1 4 / 0 2 / H E L P I N G _ L E

A R N E R S . P D F

https://www.quillnetwork.com/wp-content/uploads/2014/02/helping_learners.pdf


A L I G N I N G  L I T E R A C Y  L I N K  
E A S T E R N  O N T A R I O ' S  

O C C U P A T I O N A L  
C U R R I C U L A  ( A L O C )  W I T H  

T H E  O N T A R I O  A D U L T  
L I T E R A C Y  C U R R I C U L U M  

F R A M E W O R K  ( O A L C F )

H T T P S : / / W W W. L L E O. C A / R E S O U R C E S . H T M L

https://www.lleo.ca/resources.html


C O N N E C T I N G  
L I T E R A C Y  A N D  
E M P L O Y M E N T  

T H R O U G H  
E S S E N T I A L  S K I L L S

H T T P S : / / W W W. L L S C . O N . C A / R E S O U
R C E S 1 # E S S E N T I A L S K I L L S

https://www.llsc.on.ca/resources1#EssentialSkills


ADDING TO MY SKILLS

http://www.projectread.ca
/pdf/AddingToMySkills.pdf

http://www.projectread.ca/pdf/AddingToMySkills.pdf


SPOTLIGHT ON CHANGE

http://www.projectread.ca/pdf/Sp
otlightOnChangeCurriculum.pdf

http://www.projectread.ca/pdf/SpotlightOnChangeCurriculum.pdf


SKILLS ZONE

http://www.skillszone.ca/index_14_b.html

http://www.skillszone.ca/index_14_b.html


https://wem.mb.ca/resources/

WORKPLACE EDUCATION MANITOBA

https://wem.mb.ca/resources/


https://www.skillscompetencescanada.com/en/essential-
skills/resources/

https://www.skillscompetencescanada.com/en/essential-skills/resources/


CANADIAN LANGUAGE 
BENCHMARKS/ESSENTIAL SKILLS

https://www.language.ca/resourcesexpertise/essential-
skills/#1522072509030-133be0dd-ed3d

https://www.language.ca/resourcesexpertise/essential-skills/#1522072509030-133be0dd-ed3d


WHY USE AN ES CURRICULUM 
DEVELOPMENT APPROACH WITH OALCF?

• Understanding the methodology used to rate Essential Skills tasks can 
support the rating and development of new tasks and curriculum for 
OALCF

• OALCF and Essential Skills frameworks are complementary

• Although there has been a significant amount of development of 
curriculum supported by the OALCF framework, there is also an 
extensive range of resources specifically using the ES that can be used in 
an LBS setting



QUESTIONS?
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